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PROMISE IS A THINKING STRATEGY
I created this thinking strategy, dubbed with the acronym PROMISE, as an attempt to put
more emphasis on metacognition in reading education. Metacognition is a topic which receives
much attention in educational psychology. While applied to various forms of instruction in all
subject areas, it has been adopted with particular enthusiasm in the field of reading instruction.
Metacognition is often simply defined as “thinking about thinking.” I describe it as
conscious reflection on one’s thoughts or thought process. The metacognitive reader becomes
aware of ideas—those that are constantly active as we read, but not necessarily the objects of
immediate attention. Using metacognition in reading means teaching students to be aware of
their comprehension—how to define it, how to consciously pursue it, and how to apply it as
fertile ground for future learning and discussions.
My own studies of metacognition led me to contribute a chapter to the book
Metacognition in Literacy Learning (Donndelinger, 2005). I mention this because that volume
represents a good sampling of what those involved in both teaching and research see as our
current best practice with respect to reading comprehension. This booklet is a set of tools for the
teacher, serving as an extension of my research chapter. Though I will not go further into the
theory of metacognition here, other useful sources about reading are listed under References.
The remainder of this book will tell you what the acronym PROMISE stands for, how to
explain it to your students, and how to use its vocabulary to enhance your experience of reading
to and with them. It includes activities, graphic organizers, lesson ideas and several master pages
which you may freely photocopy and share with students. Active teachers are, of course, my
most valued critics, so I invite you to contact me with ideas about what works and what does not.
I will no doubt publish future editions of this volume. Your feedback will serve as a primary
resource for its development and revision. Thank you and best of luck.

Stephen Donndelinger
St. Jude Catholic School
19657 Hildebrand St.
South Bend, IN 46614
(574) 291-3820
principal@stjudeschool.net
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…AND HERE’S WHAT NOT TO EXPECT
This is not some modest attempt to sell myself short, or to tell you that the PROMISE
strategy really won’t accomplish what I say it can. As a teacher with limited time for evaluating
new teaching tools, you deserve to hear what this resource is and is not designed to accomplish.
First of all, it is not meant to supplant or replace the need for the reading curriculum that you
currently use. In my several years with 4th graders, I’ve tried a range of approaches, including
straight through the basal reader, mixed use of readers and other texts, and more recently, a fully
literature-based (thematic) curriculum. I integrated elements of the PROMISE strategy within
each of those formats. Think of this as a framework for thinking rather than a reading program.
Second, and perhaps more importantly, the PROMISE metacognitive framework does not
replace the need to teach decoding skills—by using phonics, whole word, whole language,
reading recovery, or any of the effective programs that exist. The ability to decipher words
effortlessly and read fluently from a grade-level text is the necessary counterpart that allows
thought and comprehension to occur naturally as reading proceeds.
Having said this, let me state in the strongest possible terms—comprehension instruction
(with or without the PROMISE strategy) needs to be taught simultaneous to and following up on
the emergence of reading ability. That is, we know students cannot wait until achieving a 5th
grade reading level to begin learning how to think. Indeed, the 5th grader who recites individual
words but fails to offer meaningful commentary can hardly claim to be reading in the practical
sense. In practice, my own students’ evaluations of the program have shown me that struggling
and emerging readers—not so much the strongest readers—seem to benefit the most from using
this model to structure the process of their reading. For that reason, I recommend its use starting
in second grade, with potential to help readers all the way into 8th grade.
Finally, let me reassure you what you can expect. The PROMISE approach is for those
teachers who like to read to and with their students. It is for teachers want their students to
approach the reading of any text—fiction or non-fiction—from the point of view of a person of
knowledge, a learner, a contributor in a discussion, and as a problem solver when it comes to
extracting deep meaning and satisfaction from a text. I hope that the ideas and resources of this
manual reap rewards of immense value to you and your students.
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OVERVIEW AND PRINCIPLES
I shall now give a general description of the seven metacognitive process—I will also
refer to them as “modes”—that constitute the PROMISE strategy. Each letter of the word
“PROMISE” stands for a major aspect of metacognitive thinking, as condensed from research
and practice:1 connecting to one’s (P)rior knowledge; (R)eflecting on text; making a purposedriven (O)verview; (M)onitoring understanding; generating (I)nquiries; developing (S)ensitivity
to image, emotion, mood, and craft; and (E)valuating the text and author. Table 1 highlights
these modes and the types of thoughts which they generate in reading fiction and non-fiction.
Meanwhile, here are the three guiding principles behind the PROMISE strategy:

PRINCIPLE #1—The PROMISE strategy should reflect the natural process of reading,
hence it will develop in a non-sequential manner. The word “PROMISE” helps students
learn and remember the processes which structure their thoughts, but it should not be interpreted
as imperative series of steps. The order of the letters in the word is just that—the order in which
they spell something sensible—and carries no more significance than that. Thoughts vary from
day to day, text to text, and reader to reader, so much so that we must approach the PROMISE
strategy as a flexible, fluid web. The movement from one mode to the next is determined by the
reader’s needs and the characteristics of the text—not a prescribed cycle.

PRINCIPLE #2—The best thoughts result from combining modes. Metacognition is
scientifically established, but the seven metacognitive modes of the word “promise” are an
approximation—arbitrary names given to complex events which happen in the brains of active
readers. PROMISE is more mental analogy than psychological reality. Just as we should avoid
artificial sequencing, so too we must reject excessive partitioning. The best observations are the
product of multiple processes. In order to promote authentic, deep thinking, be willing to
combine or redefine the modes to suit your readers’ needs. Several activities in this book
explicitly call for activating modes simultaneously, or at least in close succession.

1

For more explanation about how and why I selected these particular terms from the existing research on
metacognition in reading, see Donndelinger (2005).
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PRINCIPLE #3—There are important differences between reading fiction and non-fiction.
Most people read fiction for entertainment, recreation, or to broaden their historical,
geographical, or cultural horizons from a narrative point of view. People look to non-fiction for
more widely varied information-driven purposes: professional, editorial, recreational (celebrities,
sports, hobbies, etc.), philosophical, aesthetic (poetry), and pragmatic (maps, phone books,
reference sources, menus, do-it-yourself). This defines reading in a broader sense than we often
teach it. We need to show our students how to identify their reading goals, the type of text, and
the purpose for which it was composed so that they can monitor and make sure those purposes
are aligned. Throughout this book I may refer to slightly different manifestations of the
PROMISE strategy, dealing with fiction and non-fiction, respectively.

Table 1: A summary of the seven metacognitive modes used in the PROMISE strategy.
Applied to fiction
What do I already know about
settings and situations like this?
Clues in the story lead me to
predict or infer that…
Here’s how I would summarize
what has happened so far… I’m
pausing to think about...
The title, jacket summary,
chapters, and illustrations, make
me want read more of this story
because...As I look ahead…
I know I am confused about…,
so I will stop to reread or rethink
this word, sentence, passage,
chapter, or book…
I wonder who, what, why, or
how might…? How does this
text compare or contrast with…?
When I read this passage I can
sympathize with…, visualize…,
or appreciate how the author
writes about…
I can make judgments about the
characters, their decisions, this
story, this author, or the theme
and purpose of the story…
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PROMISE modes
PRIOR
 KNOWLEDGE 
 REFLECTION 

 OVERVIEW 

 MONITORING 

 INQUIRY 

 SENSITIVITY 

 EVALUATION 

Applied to non-fiction
What do I think I know about
this topic? How does this
information relate to what I
already know?
Here’s what I have learned so
far...I can synthesize the main
ideas and themes of this text…
As I study the title, contents,
appendixes, and features (fonts,
headings, graphics, etc…), I
expect to learn more about…
I know I am confused about…,
so I will stop to reread or
rethink this vocabulary word,
section, graphic, or main idea.
What would I like to know
about this topic? What other
sources will I need..?
I love the way the text
organization and features help
me understand the person,
event, place, or process of…
I can draw a conclusion
about…, because I have studied
these facts or points of view…
I sense some bias because…

SILENT SIGNALS—(MASTERS 4-10)
A useful means of communicating during reading discussions is by using hand gestures
that I call “silent signals.” Block, Rodgers, & Johnson (2004) and Block (2005) have previously
developed “process motions” for the purposes of assessing comprehension in young students. I
use them to model thinking with the PROMISE modes, and I encourage students to display their
silent signals even if we do not stop to discuss the underlying thought. In this way I can make
mental notes of who is participating. The masters include photos of myself demonstrating the
silent signals that I use with my classes. You may want to enlarge these as posters or make a set
of transparencies. The phrases on each poster helps define that mode for the students.
PRIOR KNOWLEDGE—Shape the fingers of one hand like the letter ‘C.’ Tap your fingertips
to the side of your head, referring to the vast store of knowledge that readers bring to a text.

REFLECTION—Hold your hand about a foot from your body and stare at your palm as though
looking in a mirror. Reflection is the process of thinking through past events and ideas.

OVERVIEW—Hold your palm flat above your brow as though shielding your eyes from the
sun. Imagine standing on a hilltop, trying to take in as much of the landscape as possible.

MONITORING—Slowly sweep the index finger of one hand across the open palm of the
opposite hand. This suggests close reading of a passage in order to find the best meaning.

INQUIRY—Place your thumb opposite the other fingers of your hand and stroke your chin.
Imagine scratching your whiskers, deep in thought.

SENSITIVITY—With palms open, facing away from you, sweep one or both hands above your
head. This represents all the images and feelings which swirl around inside the reader’s head.

EVALUATION—Hold both palms face up. Move hands up and down in opposite directions.
Imagine the scales of justice as you weigh your opinions of the text and author.
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ACTIVITIES and GRAPHIC ORGANIZERS
This next section will help you introduce the PROMISE thinking strategy to your
students. There are whole-class activities and graphic organizers which develop a reader’s basic
fluency with the seven modes. I do not offer a rigid schedule for implementation, but here are
some general remarks. Use the silent signals, activities, and bookmarks early in the school year.
They will help you mix up the skills and apply them to many types of reading, thus honoring the
three principles. After a several weeks, begin working on graphic organizers and lesson seeds,
which develop a richer application of the PROMISE strategy. Remember that the graphic
organizers can be particularly helpful when reading in the content areas.
For any PROMISE lesson, activity, or graphic organizer, the teaching sequence should be
describe, model with reading and thinking aloud, guided practice with the class, cooperative
practice, and independent application—usually over the course of a week or two. It is helpful to
introduce the graphic organizers with overhead transparencies. Explain the goal, discuss the
chart, then perform a “think-aloud.” For example, I will read aloud or play a book from CD. I
pause the CD, then explain what I have been thinking about during the last few minutes. I record
those ideas on the overhead, and allow students to follow suit on their own papers or with a
partner. Your students will be eager to share their own thoughts, but for the first day or two with
a new graphic, it is more important that they hear your method of reasoning.
Eventually you will hand more and more of the process over to the students. Continue
working within a whole class context—allowing for breakout partnerships or groups—for much
of the second quarter. By third quarter you may begin establishing independent literature circles.
Call three capable students to the overhead and give each one a different colored pen. The first
reads aloud for one a page, the second records a thought on the graphic organizer, and the third
moderate a one-minute discussion. The three students discuss what was read and written, then
they shift roles. The different-colored writing becomes a record of which student wrote which
comments. Later in the process, begin modeling with less confident readers too. Finally, assign
groups on the basis of compatibility and reading level. Let the group choose from several titles
carefully selected to challenge their reading level. Each student receives a copy and they follow
the same procedure that was practiced on the overhead. That’s my basic readers’ workshop.
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ACTIVITIES
PROMISE Walk—I use poster-sized dry-erase boards. Poster-sized paper works just as well.
Write the name of one PROMISE mode on top of each board or poster. Place these at intervals
around the room. As I read, I allow three to five students at a time to get up and record a thought
at one of the stations. They know the rotation, so that when one student sits, anther may get up
and go. After several minutes of reading, I take a walk around the room and read comments
from each of the posters. We discuss how well each comment fits the mode it is under, and try to
connect comments to other ideas that have come up. This activity is fun because students share a
rich variety of ideas—many closely related, and others unique, but still insightful.

PROMISE Chain—I have yet to make this work as well as I first envisioned it. My original
method was to give students a dry-erase board and a particular order to follow. I read to them or
play the CD. One student writes a thought and labels it with the appropriate mode(s). The next
student must write a comment that is a connection or derivative from the first student’s. My
hope was that the class would follow a thread of discussion through the chapter. In reality,
students got caught up in points that were irrelevant to the main thrust of the novel and quickly
lost touch with where the story was actually going.
Early trials of my revised PROMISE chain have shown more success. Write the
individual letters of the word “promise” onto note cards (one letter per card). Distribute a card to
each student and to yourself. Never mind about leftovers, as long as there is fairly balanced mix
of the modes. You begin reading. While you read, students may write a comment on their card
if it matches the mode on the card. After a few minutes you pause and share your comment first.
Then, call on a student who thinks her idea is related to yours; the student following that must
relate to the second student’s comment, and so on. For example, if Michelle shares a reflection
that seems to contribute to my evaluation, Robert may follow up with an inquiry that somehow
develops the topic of Michelle’s reflection. According to principle #1, the sequence in which
students share is not important. The discussion may evolve, but it should also maintain some
unity. The goal is to show how thoughts can relate, respond, and expand on the text, even if the
ideas are coming from many different minds. A larger discussion grows out of what was a set of
disconnected, individual ideas.
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Follow the Reader (MASTER 11)—This is an activity combined with a graphic organizer. The
concept is similar to the PROMISE chain, for students to record a related series of thoughts
during modeled, guided, or independent reading. You may complete the graphic on the overhead
with the whole class, copy it for students to use in partnerships, or assign it individually while
you read aloud. For example, assign a student partner to read aloud and share his or her
thoughts, while the other partner records these ideas on the pathway represented by the arrows.
Each box on the “Follow the Reader” form contains the letters of the word “promise.”
The recorder should first write the idea that comes to mind, then circle the mode or modes
(emphasize the plural) which have produced that thought. As students progress through the
boxes, they should try to maintain some common threads, as the PROMISE chain attempts to do.
Also note the italicized phrases above several of the boxes. These suggestions subtly hint
at certain modes, but should not be taken as outright instructions. Remind your students to
record any thought which is important to their reading, using to the phrases only for inspiration.

Post-its, Group Dynamics, and Text Coding—This last section is not so much a single activity
as a series of suggestions taken from other sources that have been tremendously helpful to me.
Anne Goudvis recently gave a wonderful presentation about literacy instruction.2 Though she
never mentioned the word “metacognition,” her phrase “inner conversation” embodies the same
idea. Anne encourages teachers to use the phrase “inner conversation” with students to give
them a clear picture of how strong readers’ minds work. A related expression instructs students
to “merge their thinking,” that is to synthesize a series of observations, and reflections, into a
self-generated summary or conclusion. While the word “synthesis” (also central in Keene &
Zimmerman, 1997) might deserve a place in the PROMISE scheme, I discuss it as both a facet of
reflection and an overriding principle.3 The process of inferring is also central to Goudvis’4 and
Keene & Zimmerman’s work; however, I choose to describe inference as a product of prior
knowledge and other modes. The lesson seeds “Inference and Prediction” and “Summary and
Synthesis”5 illustrate my interpretation of those processes. Although the terminology varies,
there are many educators whose work parallels the aim of the PROMISE strategy.
2

Summer Literacy Institute VIII: Teaching for Comprehension. Mishawaka, IN. August 3-4, 2005.
In other words, the importance of merging ideas through synthesis is also expressed in principle #2, p. 5.
4
See also, Harvey & Goudvis (2005).
5
MASTERS 24 and 28
3
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The best activity that I gleaned from Goudvis was one that I first read about in Cole’s
(2003) excellent book about cooperative reading. Goudvis calls it “leaving tracks” in the text.
This is accomplished through the use of post-it notes. Each student receives a post-it pad, writes
ideas, and sticks them on pages throughout the book or article. The possibilities generated by
this simple task are numerous and apparent. Students can use the notes as a summary of their
reading, the starting point for discussions, or to mark pages for quick reference. Students can
rearrange, organize, and stick them onto blank paper to hand in. The teacher can read, respond,
or share from the post-its and then save them as evidence of learning. So I pass this on as yet
another alternative to the activities and graphic organizers I am offering here. No matter what
students do during reading, Goudvis also recommends allowing students to reflect in pairs or
larger groups following reading. In other words, save ten minutes at the end of the period so that
you and the students can debrief in conversation, sharing ideas from the whole of the book
instead of just the moment-to-moment thoughts.
An unrelated recommendation from Goudvis and Cole is to model the conversational
process for students. I already explained how I set up a procedure for literature circles, but did
not address how to develop students’ conversational awareness. Cole suggests watching
segments from talk shows and Goudvis models discussion with a partner teacher. Either way,
the example is followed up by students’ listing all the things the speakers did as they conversed.
Condense these observations into a short list of rules (3-5 max!) for successful conversations.
Taking time to develop conversational sensibility will result in groups that are more on task and
less misbehaved.
The last great idea I wish to share is what Goudvis terms “text pulling” and “text coding.”
Pulling is where you photocopy an excerpt from a larger text (fiction or non-fiction) so that
students may read it more intensely while writing notes on the document itself. As the teacher
and students become comfortable with this process, they may want to develop a more detailed
coding system. In terms of the PROMISE strategy, for instance, underline or highlight an
important word or passage, record the related thought in the margin, then mark it with the letter
or letters of the mode(s) that best define the thought. Goudvis uses an additional special symbol
(‘L’ for ‘learning,’ a star, an exclamation point, etc.) to identify exciting new knowledge. In this
way, the teacher can assess students’ responses to see how well they are matching thoughts with
the PROMISE modes and how broadly the PROMISE strategy is being applied.
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GRAPHIC ORGANIZERS

Here’s where we get into the heart of the PROMISE strategy. These graphic organizers
have been carefully crafted to aid with note-taking as an extension of the reading. I stress that
using the strategy to develop students’ ability to read non-fiction is one of its best assets, even
though PROMISE thinking is just as engaging when applied to fictional genres. As I have
already advised, spend several weeks modeling with these charts on the overhead, and gradually
ease students into independent work with them. Before long you will be able to assign reading
and allow students to report back using one of these formats.
Before looking at the graphic organizers, I must explain what they share in common.
Principle #1 cautions against prescribed sequences when using the metacognitive modes. When
and how we think results from one’s prior knowledge combined with the content of the text.
With that in mind, I now submit the notion of a general course that good readers follow. At the
onset of a reading event, making an overview of the text, activating prior knowledge, and
inquiring about the knowledge to be obtained are three processes that must be activated in quick
succession.6 As reading progresses, the ability to monitor understanding and build sensitivity to
the style joins the use of the earlier modes. Toward its conclusion, reflecting on and evaluating
major themes may predominate. In short, I recognize that the careful reader will apply a certain
priority to his thought, based on where he stands in the course of reading. These three graphic
organizers are designed to take advantage of this process.

PROMISE Tree (MASTER 12)—I designed the PROMISE Tree as a stepping stone toward
working with the PROMISE webs (see below). The concept for the tree is that the lower parts
are foundational to the structure of the upper parts. Thus it reflects the general reading process.
Notice how overview and prior knowledge branches are at the base of the tree. Successful
monitoring is critical during any phase of reading, so that becomes the trunk. Inquiry and
sensitivity build upward from there, with reflection and evaluation toward the top. Keep in
mind, however, that this is a conceptual aid. In practice, students may place ideas whenever they
want and as they occur.

6

The first two Lesson Seeds (MASTERS 17 and 18) help teach the beginning of this process.
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PROMISE Webs: Literature and Non-Fiction (MASTERS 13-14)—The next two graphic
organizers, the webs, were the masterpiece of my initial work with the strategy.7 I conceived
these as the embodiment of all three principles working in coordination, as a form for students to
record their thinking and share ideas, and as a way to assess and gauge students’ grasp of
metacognition. Of all the aids in this manual, however, these will require the greatest amount of
modeling and guided practice if students are to use them to their full potential. That is why I
recommend teaching with the PROMISE Tree first. The paragraphs that follow are adapted from
my chapter in Metacognition in Literacy Learning (Donndelinger, 2005):

There are two forms of the PROMISE web, the “Literature” form and the “NonFiction” form. Prior knowledge is necessary for all phases of reading, hence it is the
central process on both forms. In addition to this, most readers activate overview and
inquiry early in the reading process. The top left corner of the chart shows this priority.
As focused reading begins, monitoring should become ongoing and constantly in
reference to the products of prior knowledge, inquiry, and overviewing. Along with
monitoring, the student will likely activate sensitivity, which includes most visual,
emotional, and interpretive comprehension of the text. Developing a healthy sensitivity
to the subtleties of text is an important step for reflection and evaluation—the last
metacognitive processes to become fully engaged.
Inside each box or bubble of both PROMISE webs are phrase beginnings which
leave open pauses for elaboration, followed by a more defined series of choices. Students
use these “leading phrases” to prompt metacognitive thinking. The phrases are designed
to start the reader’s mind thinking along certain lines, but then they leave significant gaps
for filling in substance. The structure of each phrase helps define the skill for the student,
and it builds awareness of the traditional text-level comprehension vocabulary (causeeffect, compare-contrast, generalization, etc.). By putting the common vocabulary of
reading instruction under the umbrella of the PROMISE instructional strategy, I hope for
students to use those skills in a more natural and useful manner.

7

Unfortunately, the webs do not show up well on these masters due to exporting as a graphic from another program.

13

Close examination of the leading phrases on the literature and non-fiction charts
will reveal subtle distinctions in wording. This reflects how the reading of fiction and
non-fiction requires a different application of the same metacognitive activities. Consider
the overview, which plays a less salient role in fiction, where the norm is front to back
reading. Taking time to review one’s familiarity with the title, author, genre, and cover
illustrations will help activate appropriate schema, while generating a whole series of
predictions and questions to guide reading throughout the novel. If the overview is a
convenience in reading fiction, it is indispensable for the successful reading of nonfiction. Non-fiction sources may or may not be designed for front to back reading, and
useful information can be gleaned from careful reading of the table of contents, indexes,
graphic aids, and even isolated segments of text. Similarly, the role of sensitivity must be
redefined in non-fiction, where the features—graphics, captions, sidebars, pull-quotes,
vocabulary highlighting, and so on—and text structure take the place of fiction’s plot
elements and figurative language. I refer to these adjustments particularly in light of
content reading—science and social studies texts—where students should learn to read
more independently, judiciously, critically, and as they get older.
Another difference between literature and non-fiction webs includes the shapes.
The clouds on the literature form are meant to represent thoughts—recorded thoughts, but
ones which would normally remain inside the reader’s head. The solid lines and square
boxes of the non-fiction form are meant to suggest a physical space for note-taking,
where writing down thoughts is appropriate and often required. On both versions,
students are encouraged to think between and among domains. Bubbles and boxes are
minimized so that students must write between the process bubbles rather than in them.
They are further encouraged connect new thoughts to those in other domains by drawing
their own lines or arrows. (pp. 246-52)
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My PROMISE Notes (MASTERS 15-16)—Most teachers have been introduced to some form
of two or three-column notes. The most familiar version is the K-W-L: “what do I KNOW, what
do I WANT to know, what did I LEARN?” I openly admit borrowing from these predecessors,
but now I have integrated the PROMISE strategy into a format which will open note-taking to
even greater potential for reading, reflection, and revision. The first three columns simply
replace “K-W-L” with “Prior Knowledge,” “Overview,” and “Reflection,” roughly parallel in
spirit. This reinforces the importance of activating knowledge and within the context of a
purposeful overview when preparing for informational reading.
The third column can be folded over to the left, revealing monitoring and inquiry from
the flipside. I group these together because they tend to feed into each other; monitoring raises
further questions, and vice versa. So as the student records new knowledge under the reflection
column, she may also flip over to add new questions or problems which arise during the course
of reading. At some point the form may be turned over all together. Although sensitivity and
evaluation are placed to suggest they occur toward the conclusion of the process, students should
be encouraged to add to these boxes at any point throughout the lesson.

With respect to all of the graphic organizers—the tree, the webs, and the notes, I do not give
specific instructions for any of the forms. I often give students two or three minutes to work
through their overview, especially with non-fiction reading, but after that it’s the student’s
prerogative. I will ask students to place at least one idea in each branch or bubble. Sometimes I
also state a target range—for example, eight to twelve total entries. I do not require complete
sentences, but ask for thoughtful phrases—more than just a dozen isolated words. I have shaded
the tree and the web links gray so that students will feel comfortable writing anywhere on the
paper. I encourage them to draw circles and connections between their ideas, looping and
jumping as much as they choose. As you expect by now, I implore students to connect and
combine modes. The tree and webs are tailored to promote this kind of interconnection.
Finally, don’t forget the importance of modeling and guided practice before turning
students loose to work on their own. After teaching your students how to use each graphic
organizer, don’t insist on using any one all the time. A better approach is to offer a choice from
among several, but also insist that students “mix it up” from time to time, so they don’t begin to
rely on a single or formulaic way of doing things.
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PROMISE Bookmark—(MASTERS 34-35, Final two pages)
It is simpler to explain how to use the bookmarks than to explain how to construct them.
These are “flip” bookmarks, which display the seven PROMISE modes on the front. Each flap
can open to show a series of leading phrases, and a space for note-taking. These can be used in
any manner you wish. It may be worth taking the bookmarks out and discussing a new leading
phrase each day before reading. For example:
“Today, class, open the ‘Inquiry’ flap on your bookmarks and study the phrase that
says, ‘I’m reading to find out…’ As we read today, see if you can find a way to
complete that thought. As always, I encourage you to describe whatever idea come
to you mind, even if you’re not sure how they fit into the PROMISE strategy.”
In any event, I would avoid spending an entire class period trying to decipher the all of the
phrases at once. Many of them are self-explanatory, but others, such as the strategies for
monitoring, are worthy of an entire day’s attention. In other words, the bookmark can serve as a
series of mini-lessons in and of itself. You may want to make a new set of bookmarks each time
you begin reading a new book as a class. Leave several extras available in case students want to
use them for their private reading at home. Teach them how to construct, however, so that you
don’t spend all your time doing it yourself.

ASSEMBLY:
1.

Photocopy the two master pages back to back (duplexed) so that the writing on one side
faces the opposite direction as the writing on the back. NOTE: the solid and dotted lines
should match up when you hold the duplexed form to the light. I have measured,
centered and aligned these two pages as closely as possible, but it may take some trial
and error for you to get it right. Make your own two-sided master and copy off that.

2.

Trim off the outer borders. Cut the columns apart. (Be sure to assemble one at a time, or
else have students do it while you model!) From top to bottom, stack the columns that say
PROMISE Bookmark, Prior Knowledge, Reflection, and Overview.

3.

Slide the upper layers across the lower layers so that the central dotted lines are aligned
and you can read the PROMISE mode named on each layer.

4.

Fold the front portion of the four layers down together on the dotted line so that the
remaining four modes appear from the back side. These should have the same separation
as the top four layers. Staple through the fold. You will know if you did it correctly.
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COMBINING MODES: LESSON SEEDS
I use the term “lesson seeds” recognizing that teachers construct their own lessons.
While I “beg, borrow, and steal” just as readily as other young teachers, I make sure that what I
teach is fundamentally my own work. I borrow the concept, objective, or activity, or form from
another source, but I always prepare the lesson in a manner that will be most effective for my
grade level, my students, my goals, and my style of teaching. Hopefully these seeds will allow
you to do the same, without feeling that you are being told how you must use them.
These lessons will help fine tune your students’ sense of reading comprehension, with
two smaller goals in mind. First, they address principle #2 which states that the best thoughts are
likely to occur when several modes are activated simultaneously. Each of these seeds activates
three PROMISE modes in a sequence which will allow students to generate a more sophisticated
result than simply answering a question such as, “What is an example of an inquiry that you
made?” The second goal of these lessons is to address the traditional comprehension skills that
have been taught for years in our basal readers—the ones that are still assessed in most
standardized reading tests. In other words, you can feel confident that your students will become
acquainted with the vocabulary necessary to succeed within the testing system while still relying
on the much simpler framework that is the PROMISE strategy.
Each photocopy master has three rows. This allows you to preserve the whole form so
that you may use it as a transparency, hand it out so that each student can record up to three
examples on a side, or cut the rows apart and give one strip to each student. Less is better.
Students should spend only a small portion of their overall reading time on paperwork, unless
such writing is a customary extension of that particular type of text—i.e. note-taking. In the
same vein, do not insist that students memorize the PROMISE mode combinations which make
up each chart. Always remember to treat the PROMISE strategy as the means to outstanding
reading, not an end in itself. The seed topics are loosely sequenced from those that you might
use earlier in a reading event to those which might happen closer to the end. But this should not
be taken too seriously. In keeping with principle #1, I tried to include a good mix of fiction and
non-fiction examples. Do not feel compelled to use all the lessons with a particular class. Some
models and examples are more appropriate for upper elementary or middle school grades.
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LESSON SEED DESCRIPTIONS
Is this worth my time? ...........................O – P – E

MASTER 17

Our world contains more information than we could consume in a million lifetimes. The
first step of reading should always include a critical consideration of whether the effort
and time spent reading will result in a successful outcome. A good overview will attempt
to “weed out” those things which will clearly not match our reading goals.

Searching for answers............................P – O – I

MASTER 18

Teach students to approach non-fiction sources as an attempt to answer particular
questions. Learning to identify those questions in advance, then deciding whether the
source will address those questions, is a key step toward efficient reading.

How does this fit? ...................................R – P – M

MASTER 19

Students must learn to evaluate new information against their own prior knowledge. New
information will either add to and enhance previous understanding or it will conflict with
it, in which case the reader must decide which piece of information is more relevant.
Students will learn to build on, revise, and sometimes reject their old ways of thinking.

Main ideas—Important ideas ...............O – R – E

MASTER 20

As teachers we are all familiar with this concept. Rather than spend all our time having
students read isolated passages with the goal of identifying main ideas and topic
sentences, we must teach them to discriminate as they read. Which are the overarching
topics, which details are useful, and which ideas can we afford to ignore or forget?

Characters, settings, and events ...........R – S – I

MASTER 21

This lesson could be adapted for non-fiction as well as narrative literature. Here students
not only identify the elements which emerge toward the beginning of a narrative, they use
knowledge of setting and characters to interpret and predict the course of events. This
teaches students to see the cause-effect relationship between the larger context of the
story and the motivations which drive characters’ decisions.
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Problem, possibility, and resolution .....R – S – E

MASTER 22

As students unravel characters and settings, they turn their attention to the challenges
which drive the narrative’s action. Results are evaluated with respect to the reader’s own
emotional reaction and the values present in the text. This allows students to develop a
sense of what did, what could, or what should have happened.

Causes and consequences ......................R – P – O

MASTER 23

Cause and effect is confusing to young students because past events must suddenly be
reinterpreted in light of current events. We often resort to using simplistic scenarios of
event A leading to event B. This lesson encourages students to look both ways—first
back in time to examine the causes, but also forward to consider future implications.
Students learn that life progresses through successive causes and effects.

Inference and prediction .......................S – P – O

MASTER 24

We infer when we use clues to make an educated guess about the past or present. We
predict by using clues to make an educated guess about the future. I love this lesson
because students are taught to connect what is learned from reading with their vast store
of prior knowledge and logic. The reason we manage to see what is not apparent on the
surface is that our reasoning and past experiences teach us what is and is not probable.

Compare and Contrast ..........................R – P – I

MASTER 25

Every textbook teaches this skill, yet we struggle to teach our students why or when they
should compare and contrast. Inquiring about likeness and difference develops deep and
lasting knowledge. We link new information to old by noting mutual similarities.
Acknowledging variations develops sensitivity to detail and the potential for expertise.

When I’m really stuck… .......................M – R – E

MASTER 26

Reading is a problem solving process—identify the problem, determine possible courses
of action, then choose one which is best suited to the goal. This lesson teaches students
to identify and address common sources of frustration—unfamiliar vocabulary, lack of
prior knowledge, misjudgment of purpose, or material that is simply too complex.
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Points of view ..........................................S – I – M

MASTER 27

There is nothing wrong with teaching students to identify first, second, and third-person
points of view, but do we ever ask our students why the author or narrator favor’s one
character’s viewpoint over another? How different would the story be if someone else
were telling it? This is a good way to develop students’ sense of empathy.

Summary and Synthesis ........................S – M – R

MASTER 28

The summary has become the litmus test as to whether or not a student understands what
is read. In fact, constructing a well-phrased summary is a demanding exercise. Students
are first encouraged to gather the most important ideas, check to see if they understand
the “big picture,” and then summarize the results in their own words.

Fact and Non-fact ...................................S – P – E

MASTER 29

Facts stem from public knowledge and experience—the result of logic, observation,
measurement, statistics, and record-keeping. Non-facts are among the highly variable
range of ideas shaped by personal experience, emotion, and imagination. This lesson
requires students to consider the implications of the facts and non-facts they identify.

Conclusions and Generalizations .........S – R – E

MASTER 30

This fairly straightforward process emphasizes the importance of supporting conclusions
with good reasons, facts, or non-facts, in the same manner as inferences and predictions.

Theme and Purpose ...............................R – E – M

MASTER 31

Reading concludes much like the way it begins. We check to see whether the author’s
purpose in writing harmonizes with our expectations. Is the theme implicit or explicit,
serious or satirical? Is it fair-minded, relevant, and convincing? Much of the value
students place on reading depends on how successfully they can interpret its themes.
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ASSESSMENTS
The PROMISE Assessment Chart (MASTERS 32-33)—I do not yet have a wide variety of
assessments to use with the PROMISE strategy. This chart is more about quantifying and
tracking ideas than being diagnostic or evaluative in nature. I wanted a form which would
connect Indiana’s Academic Standards8 indicators with discussions that use the PROMISE
modes. In this way, you can begin to feel confident that frequent application of the strategy will
also meet curriculum requirements.
List student names down the side of the form, then use the codes to record responses
during large or small group sharing. You might also read through their graphic organizers or
post-it notes and mark the chart based on the nature of each comment. Recording this
information is a subjective process, and you should keep in mind that many sorts of thoughts fall
between several modes at once. Do the best you can to find one or two slots that match.
After collecting data over a long enough period, you will begin to see trends, such as
which modes students apply most frequently, which modes they tend to avoid, and which
students are most comfortable in their application of the PROMISE strategy. This will lead you
to decide where to place additional instructional focus.

PROMISE Self-Assessments—(MASTERS 1-3) This is another tool which I first wrote about
in Donndelinger (2005), and so I again rely on the excerpt below:

New ideas in education must be judged, in part, by how well they attract and
motivate students. Therefore, I decided to add a third leg to the teaching and assessment
process—that of the self evaluation. This easy test helps me gauge the effectiveness of
the PROMISE strategy and how students perceive its impact on their reading.
After administering and averaging the scores in each category, you should be able
to correlate a student’s perception of reading ability against his perceived use of
metacognitive process, then against his perceived benefit from using the PROMISE
strategy. This becomes an initial indicator as to whether there is in fact a connection

8

In this case, the indicators listed are for 4th grade.
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between a reader’s self-efficacy and the relative need for instruction through the
PROMISE strategy.
The results of my own class’ self-evaluation suggested that students with higher
reading confidence and metacognitive awareness prefer to read on their own, bypassing
what they see as redundancy in PROMISE strategy instruction. These students fell
mostly in the high to average scoring range on reading achievement tests. Even while
students rated themselves confidently with respect to fiction and metacognition, sixty
percent of the students (including most of those in the average and low ranges of
achievement testing) gave responses indicating they could benefit from additional support
reading non-fiction with the help of the PROMISE strategy. Students whose reading
confidence and reported use of metacognition were in the medium range (often
correlating to lower achievement scores, but some in the average to high ranges) were the
ones who showed the most interest in continuing to learn about their own metacognition
and the PROMISE strategy through read-aloud modeling or reading with the teacher.
(pp. 253-6)

So, you see that a quick statistical analysis can reveal information about your students
which allows you to individualize your instruction for certain sub-groups of students. By the
way, don’t expect that the results will be the same for my class, your class, or any other class.
Since the time of the survey I cited in the example, plenty of strong and high-achieving readers
have told me that they do benefit from using the PROMISE strategy. I continue to speak and
teach in those terms even with students who express little interest. I simply give them more
leeway when it comes to the assignments and activities they perform, allowing them to opt for
their own approach rather than requiring all PROMISE-based materials.
Specific instructions for evaluating the assessments are included in the masters. When I
give the assessment I usually read each question aloud, along with the choices so that students
are very clear about what each one says and means. Feel free to paraphrase and explain as long
as you are certain that you understand the crux of the question. Finally, pay close attention to the
open responses for question #7, as those are usually a great window into the students’ minds.
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Name: ______________________________________________

Date: __________________

PROMISE SELF-EVALUATION
Please read the beginning part of each question, then read and think about ALL the possible
answers. Circle the answer that BEST DESCRIBES your attitude. There are NO right or wrong
answers. The BEST answer is the one that describes your strongest feelings at the present time.
1.

When I consider FICTION BOOKS (realistic, historical, fantasy, adventure, etc.)
from the school or classroom library…

A

…I pick books that I know will be easy or fun to read. I don’t usually challenge myself
because there are a lot of books I simply cannot read.

B

…I read mostly what challenges and excites me. With patience I could eventually read
and understand any book in the library.

C

…I pick some books for challenge and easier books for fun. I do try to read harder
books, but sometimes they frustrate me too much.

2.

When I choose NON-FICTION BOOKS (books about science, technology, games,
magazines, newspapers, poetry, biographies) or read from my TEXT BOOKS
(science, math, social studies)…

A

…I try to read both the words and pictures as long as I know the topic well enough.

B

…I like it better when they mostly have pictures, since the words are probably too hard
for me to learn anything from.

C

…I choose books based on what I need or want to know. Even if there are fewer
pictures, I know how to find the information I want.

3.

When I read NON-FICTION BOOKS or TEXT BOOKS…

A

…I start reading from the beginning. I often get stuck unless I already know a lot about
the topic.

B

…I use tools such as the table of contents, index, glossary, pictures, section and chapter
headings. Sometimes I still don’t understand everything that I read.

C

…I am pretty good at studying the whole book then deciding the best way to read it. I
know how to find the information I want, so that I don’t have to read the whole thing so
carefully.

MASTER 1
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4.

When I am reading any sort of book…

A

…I think about a lot of things in my mind. Sometimes it’s like I’m having conversations
with myself, the author, or the people in the book.

B

…I mostly just read all the words from start to finish, because if I do I will probably
understand it.

C

…I spend so much time trying to figure out the words that I don’t always have time to
think about what it all means.

5.

I think the PROMISE strategy …

A

…is really neat. I now understand that I must think ideas to myself when I read. When I
do this I find that I enjoy reading and learn more from it.

B

…makes sense, but it is not helpful to me. I’m already a good reader and I expect to
become better as I read more challenging material.

C

…is both helpful and confusing. I actually use some of those thought processes as I
read, but there are certain ones that I just don’t get.

6.

When we do reading in 4th grade I would most appreciate…

A

…having more time to read on my own or to read and discuss with my classmates. I
don’t need so much extra help.

B

…having the teacher there to read with me and to me more often. I want to read better,
but I don’t feel like I can do it all on my own.

C

…listening to stories read aloud using the PROMISE strategy. Sometimes I would still
like to read on my own.

7.

Now please look back at all the questions that you answered. Choose one that you
think is most interesting or important to you. Write three sentences describing why
you gave the answer you did. Give specific examples if possible.

__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

MASTER 2
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Evaluation Key:

The self evaluation can be scored according to the chart below. Averaging the scores in
each category allows you to correlate a student’s perception of reading ability against his or her
perceived use of metacognitive process, then against his or her perceived benefit from using the
PROMISE strategy.
Note that results of one part will not necessarily match those of the others. The point is
to see how well they do match, and what can be learned if they don’t. This becomes an initial
indicator as to whether there is in fact a connection between a reader’s self-efficacy and the
relative need for instruction through the PROMISE strategy.
Administer this test about midway through the first semester, after having taught with the
PROMISE strategy for at least one quarter. You may want to consider using it again about
midway through the second semester, or after the third quarter.

Answer of

A=

B=

C=

PART I: Questions about the student’s general reading confidence
1.

3

1

2

2.

2

3

1

Average = ______

PART II: Questions about the student’s use of metacognition in reading
3.

3

2

1

4.

1

2

3

Average = ______

PART III: Questions about the student’s attitude toward metacognitive strategy instruction
5.

2

1

3

6.

1

3

2

Score of…

1—suggests high reading confidence and active use of metacognitive processing.

Average = ______

2—developing reading confidence and use of metacognitive processing.
3—low reading confidence and emerging use of metacognitive processing.
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Follow the Reader

Name _____________________

BEGIN—As you listen, record your

What am I reading? ___________________________

I think I see where this is going…

This part reminds me of…

thoughts. Circle the PROMISE mode(s) you
use. Try to connect ideas between boxes.

CIRCLE: P R O M I S E
What confuses me right now is…

P R O M I S E

P R O M I S E
When I close my eyes I see…

P R O M I S E

P R O M I S E
Here’s what else I want to know…

P R O M I S E
Here’s what I really think...

P R O M I S E

P R O M I S E

P R O M I S E

So far in this book…

P R O M I S E

P R O M I S E

P R O M I S E
STOP
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Stephen Donndelinger © 2010

Name _________________________________

What am I reading? ________________________________________

EVALUATION

SENSITIVITY

PRIOR
KNOWLEDGE

MASTER 12

The PROMISE Tree

REFLECTION

INQUIRY

OVERVIEW

MONITORING
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PROMISE Web (literature) Name ______________________ What am I reading? ___________________________
OVERVIEW

SENSITIVITY

The (title, jacket summary,

I love the way this passage uses _____ to
help me develop a perspective on the
(character, setting, event) of…

chapter names, illustrations,
text) make me want to read
more of this story because…

PRIOR KNOWLEDGE

INQUIRY
…I’m reading to find out (who,
what, where, when, why, how)
+ (does, did, can, could,
would, should, might)…

I know from ____, that…,
which is why I can (predict,
infer, conclude) that…

REFLECTION
When I think about
what I’ve read so far,
I can summarize these
(events, problems,
possibilities, themes)…

[…_____ compare or contrast
with ____...]

MONITORING
I know I am confused about…, so I
will stop to reread or rethink the
(context, interpretation, purpose)
of this (word, passage, section)…

MASTER 13

EVALUATION
I can make a (judgment,
generalization, critique) about…,
because of the (statements,
actions, events) of…
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PROMISE Web (non-fiction) Name ______________________ What am I reading? ___________________________
OVERVIEW

SENSITIVITY

The (headings, vocabulary, captions,
visuals…) indicate that the structure of
the text is (main idea-detail,
sequential, cause-effect, comparecontrast), which means I will have to…
in order to achieve my purpose of…

I like how ______ helps me
understand the (person,
place, time, structure,
process, event, ???) of …

INQUIRY

REFLECTION

…I’m reading to find out (who, what,
where, when, why, how) + (does, did,
can, could, would, should, might)…
[…_____ compare or contrast with
____...]

I already know… about this topic
from…, which is why I can
(predict, infer, conclude) that…

MONITORING
I know I am confused about…,
so I will stop to reread or
rethink the (definition,
interpretation, text
structure) of this (word,
section, chapter, chart)…

MASTER 14

When I think about
what I’ve read so far,
I can summarize these
(main ideas,
sequences, causes
and effects,
comparisons, ???)…

PRIOR KNOWLEDGE

EVALUATION
I can make the (judgment,
generalization, critique) that
______, because I have
studied the (facts, opinions,
points of view) that…
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My PROMISE Notes

Name _____________________

PRIOR KNOWLEDGE
As I preview this lesson, here is
what I think I know…

MASTER 15

What am I reading? ___________________________

OVERVIEW

REFLECTION

As I preview this lesson, I expect to
learn more about…

Now that I’ve read for awhile, here are the
new and important ideas that I’ve learned…

Stephen Donndelinger © 2010

MONITORING / INQUIRY
Here are things I still don’t understand or
would like to know more about…

SENSITIVITY
Some of the most interesting and helpful features of the text are…

EVALUATION
I have made the following generalizations and conclusions…
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IS THIS WORTH MY TIME?

Initials ___________ What am I reading? __________________

OVERVIEW

PRIOR KNOWLEDGE

EVALUATION

MODEL…Scan the document to identify the
main ideas you will read about…

…Ask yourself what your goals are and how
much you already know about this topic…

…Decide whether reading this will teach you
something new and accomplish your goals…

DO IT…

IS THIS WORTH MY TIME?

Initials ___________ What am I reading? __________________

OVERVIEW

PRIOR KNOWLEDGE

EXAMPLE… Here’s a section about George
Washington…

…I wrote a report about Washington and the
Revolutionary War last year…

EVALUATION
…I will skim this just to see if any new
details jump out at me…

DO IT…

IS THIS WORTH MY TIME?
OVERVIEW
EXAMPLE… Here’s an article about a new
baby panda at the zoo…

Initials ___________ What am I reading? __________________
PRIOR KNOWLEDGE
…I’ve read about pandas and seen them on
the Discovery Channel…

EVALUATION
…I think I will enjoy reading this…the
pictures sure are cute!

DO IT…
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SEARCHING FOR ANSWERS
PRIOR KNOWLEDGE
MODEL…Think about the topic…What do
you know? What do you want to find out..?

Initials __________ What am I reading? __________________
OVERVIEW
…Now scan the document more carefully…
Will it have the answers you want..?

INQUIRY
…Decide what other new ideas you hope to
learn about as you read…

DO IT…

SEARCHING FOR ANSWERS

Initials __________ What am I reading? __________________

PRIOR KNOWLEDGE

OVERVIEW

INQUIRY

EXAMPLE… Here is a book about President
Kennedy…Wasn’t he shot, like Lincoln..?

…The table of contents shows…His
Childhood, His Politics, His Assassination…

…I wonder why someone was angry enough
to shoot the president…

DO IT…

SEARCHING FOR ANSWERS
PRIOR KNOWLEDGE
EXAMPLE…This lesson is about volcanoes.
I know that Hawaii has volcanoes...

Initials __________ What am I reading? __________________
OVERVIEW
…The headings tell me I will learn about
different types and how volcanoes form…

INQUIRY
…I wonder what some of the world’s most
powerful eruptions have been?

DO IT…
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HOW DOES THIS FIT?
REFLECTION
MODEL…Think about what you have been
reading for the last few minutes…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE
…What did you think about the topic
BEFORE you read this information..?

MONITORING
…Do the new ideas make you rethink the old
ones? Or do they confirm your knowledge..?

DO IT…

HOW DOES THIS FIT?
REFLECTION

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE

EXAMPLE…Voldemort reappears as Tom
…I remember that Harry defeated Voldemort
Riddle in Harry Potter-Chamber of Secrets… at the end of the Sorcerer’s Stone…

MONITORING
…Voldemort must have the ability to come
back from the dead in different ways…

DO IT…

HOW DOES THIS FIT?
REFLECTION
EXAMPLE…This Cinderella story says that
she lost a suede cowboy boot at the rodeo…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE
…All the Cinderella stories I’ve every read
say that she lost a glass slipper at the ball…

MONITORING
…Different cultures must change the details,
but they still can tell the same story…

DO IT…
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MAIN IDEAS—IMPORTANT IDEAS
OVERVIEW

Initials __________ What am I reading? ___________________
REFLECTION

MODEL…Scan the document to discover the …After reading a section, think of the details
main ideas you will read about…
that help you understand each main idea…

EVALUATION
…Decide which details are important enough
to review, remember, or write down…

DO IT…

MAIN IDEAS—IMPORTANT IDEAS
OVERVIEW
EXAMPLE…This lesson describes the
human nervous system …

Initials __________ What am I reading? __________________
REFLECTION

…The nervous system has some complicated
parts: brain, spinal cord, neurons…

EVALUATION
…For now I’ll work on learning the parts of
the brain and remembering what they do…

DO IT…

MAIN IDEAS—IMPORTANT IDEAS
OVERVIEW
EXAMPLE…This section describes some
leaders of the Civil Rights Movement…

Initials __________ What am I reading? __________________
REFLECTION

…So far I’ve only read about Rosa Parks,
who refused to give up her bus seat…

EVALUATION
…I will remember this woman! She was a
normal person who made a big difference…

DO IT…
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CHARACTERS, SETTINGS, AND EVENTS
REFLECTION
MODEL…Review the main characters and
the setting(s) of the story so far…

Initials __________ What am I reading? ___________________
SENSITIVITY

…Make a picture in your mind or try to
imagine how the characters think and feel…

INQUIRY
…Ask questions about what has happened or
what will happen…

DO IT…

CHARACTERS, SETTINGS, AND EVENTS
REFLECTION
EXAMPLE…The main characters are the
mouse Despereaux and a princess…

Initials __________ What am I reading? __________________
SENSITIVITY

…It seems strange for a tiny mouse to
become friends with a human being…

INQUIRY
…Will the princess save Despereaux from
the rats?

DO IT…

CHARACTERS, SETTINGS, AND EVENTS
REFLECTION
EXAMPLE…Opal names her dog WinnDixie, after a grocery store..!

Initials __________ What am I reading? __________________
SENSITIVITY

…She didn’t have time to think of a better
name because she was protecting the dog…

INQUIRY
…I wonder if the dog already had another
name or if she will change it again later…

DO IT…
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PROBLEM, POSSIBILITY, RESOLUTION

Initials __________ What am I reading? ___________________

REFLECTION

SENSITIVITY

MODEL…Think about a problem or change
the main character(s) in the story has faced…

…Imagine the ways you would possibly
approach the problem or adjust to changes…

EVALUATION
…What you think about the outcome? Do
you feel it should have ended differently..?

DO IT…

PROBLEM, POSSIBILITY, RESOLUTION
REFLECTION
EXAMPLE…Sarah can’t decide whether to
stay and become a mother to the family…

Initials __________ What am I reading? __________________
SENSITIVITY

EVALUATION

…It must have been very difficult moving
from a big city to the frontier…I’d go back…

…Sarah was courageous to marry Papa…She
must have really loved Anna and Caleb...

DO IT…

PROBLEM, POSSIBILITY, RESOLUTION
REFLECTION
EXAMPLE…Jackie Robinson wanted to join
the major leagues as an African American…

Initials __________ What am I reading? __________________
SENSITIVITY

…I would want to fight back or say bad
things to the people that teased him…

EVALUATION
…Robinson was successful because he
ignored the harassment and worked hard…

DO IT…
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CAUSES AND CONSEQUENCES
REFLECTION
MODEL…Think of an important event that
has happened…

Initials __________ What am I reading? ___________________
PRIOR KNOWLEDGE
…What earlier actions caused or allowed this
event to occur..?

OVERVIEW
…As the story continues, what new
consequences could result from this event..?

DO IT…

CAUSES AND CONSEQUENCES
REFLECTION
EXAMPLE…World War II was fought
between the Axis powers and the Allies…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE

OVERVIEW

…Germany lost in WWI. They thought they
could win with Italy and Japan’s help…

…It would also be harder for the U.S. to win
the war because they had to fight Japan too.

DO IT…

CAUSES AND CONSEQUENCES
REFLECTION
EXAMPLE…The three little pigs’ houses
keep getting destroyed by the wolf…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE
…Duh! They are using flimsy and weak
materials like straw and wood!

OVERVIEW
…If they want to beat the wolf they will need
to scare him away or build a real house…

DO IT…
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INFERENCE AND PREDICTION
SENSITIVITY
MODEL…Visualize all the details of the
scene or events that are taking place…

Initials __________ What am I reading? ___________________
PRIOR KNOWLEDGE

OVERVIEW

…Use your own experience to analyze the
clues and help you understand the situation…

…Use that knowledge to make a guess about
what has happened or what might happen...

DO IT…

INFERENCE AND PREDICTION
SENSITIVITY
EXAMPLE…Goldilocks explores the house,
eats porridge, sits in a chair, takes a nap…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE
…It would be dangerous to enter any
stranger’s house and mess with their stuff..!

OVERVIEW
…Goldilocks could find herself in a lot of
trouble for being so mischievous…

DO IT…

INFERENCE AND PREDICTION
SENSTIVITY
EXAMPLE…The house at the end of the
street looks abandoned and broken down…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE

OVERVIEW

…People say houses like this are haunted, but …Maybe a sad or lonely recluse lives there
often there is some other explanation…
and wants people to stay away…

DO IT…
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COMPARE AND CONTRAST
REFLECTION
MODEL…Think about the major details or
events that you have read about…

Initials __________ What am I reading? ___________________
PRIOR KNOWLEDGE
…What similarities do they share with your
previous knowledge and readings..?

INQUIRY
…Keep reading for specific ways in which
the two items are similar or different…

DO IT…

COMPARE AND CONTRAST
REFLECTION
EXAMPLE… Gluscabi fixes the result of
Skunk’s mischief with the Snow Bird…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE

INQUIRY

…In another myth, Gluscabi fixes the results
of his own mischief with the Wind Eagle…

…Birds affect the weather in both myths, but
Gluscabi shows very different personalities…

DO IT…

COMPARE AND CONTRAST
REFLECTION
EXAMPLE…The earth rotates around the
sun, which helps create different seasons…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE
…I remember that the earth also revolves or
spins, which causes night and day…

INQUIRY
…The sun affects both days and seasons, but
these are caused by different motions…

DO IT…
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WHEN I’M REALLY STUCK…
MONITORING
MODEL…You realize that something does
not seem right…this isn’t making sense…

Initials __________ What am I reading? ___________________
REFLECTION
…Is the problem with the words, your prior
knowledge, purpose, or the complexity...?

EVALUATION
…Think about ways to solve this problem
and start with the most likely solution…

DO IT…

WHEN I’M REALLY STUCK…
MONITORING

Initials __________ What am I reading? __________________
REFLECTION

EXAMPLE…This book about sailing doesn’t …I don’t understand many of the words, and
make any sense to me at all..!
even the pictures are confusing…

EVALUATION
…This is written for people who already
know about sailing…I’ll try a simpler one…

DO IT…

WHEN I’M REALLY STUCK…
MONITORING
EXAMPLE…Huckleberry Finn has a long
and complicated plot…

Initials __________ What am I reading? __________________
REFLECTION
…People use “old fashioned” words, and I
don’t understand why he’s running away…

EVALUATION
…I’ll ask an adult to read it with me awhile
so I can understand the background better…

DO IT…
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POINTS OF VIEW

Initials __________ What am I reading? ___________________

SENSITIVITY

INQUIRY

MODEL…Which character does the narrator
want you to like? Who is telling the story..?

… How would emotions and attitudes change
with a different narrative point of view …?

MONITORING
…Does the story take on new meaning or
clarity from this perspective..?

DO IT…

POINTS OF VIEW
SENSITIVITY
EXAMPLE…This book tells about the Civil
War from the North’s perspective…

Initials __________ What am I reading? __________________
INQUIRY
…Southerners would feel humiliation and
resentment…they feared for their future …

MONITORING
…I can see why Reconstruction was critical
for both northern and southern states…

DO IT…

POINTS OF VIEW
SENSITIVITY
EXAMPLE…Grandma is the main character
in A Long Way from Chicago…

Initials __________ What am I reading? __________________
INQUIRY
…She does wild and crazy things, but then
why is her grandson Joey telling the story?

MONITORING
…Maybe Joey exaggerates his memories…he
is retelling the story as an old man himself…

DO IT…
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SUMMARY and SYNTHESIS
SENSITIVITY
MODEL…As you read look for themes,
main ideas, major events, and solutions…

Initials __________ What am I reading? ___________________
MONITORING

REFLECTION

…Decide if it all makes sense…do you see
the big picture? Synthesize your thoughts…

…Try to summarize a central idea, theme,
plot, or concept in fewer than five sentences.

DO IT…

SUMMARY and SYNTHESIS
SENSITIVITY
EXAMPLE… This lesson explains the link
between magnetism and electricity…

Initials __________ What am I reading? __________________
MONITORING
…Electric motors and generators both work
by using magnets and coiled wire…

REFLECTION
… magnets and coiled wire both help convert
motion into electricity and vice versa…

DO IT…

SUMMARY and SYNTHESIS

Initials __________ What am I reading? __________________

SENSITIVITY

MONITORING

REFLECTION

EXAMPLE… I thought the main problem
was the drought, then Billie Jo’s mom dies…

…Billie Jo’s father seems concerned only
about his crops, but she misses her mother…

…Out of the Dust: a father and daughter cope
with tragedy in the midst of the Dust Bowl…

DO IT…
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FACT AND NON-FACT
SENSITIVITY
MODEL…Is the idea based in one person’s
experience, emotion, and imagination…

Initials __________ What am I reading? ___________________
PRIOR KNOWLEDGE
…Or is it an example of public knowledge...
reasoned, observed, measured, recorded…

EVALUATION
…What generalization, opinion, or decision
does this fact or non-fact support..?

DO IT…

FACT AND NON-FACT
SENSITIVITY
EXAMPLE…Erica loves the color black
because it reminds her of a starry night…

Initials __________ What am I reading? __________________
PRIOR KNOWLEDGE

EVALUATION

…Many people dislike black because it often
symbolizes death, evil, or nothingness…

…This non-fact suggests that Erica is a
creative and reflective person—a free spirit…

DO IT…

FACT AND NON-FACT

Initials __________ What am I reading? __________________

SENSITIVITY

PRIOR KNOWLEDGE

EXAMPLE…The Flat Earth Society believes
the curvature of the earth is just a myth…

…Earth’s shape is proven mathematically,
scientifically, and practically-for centuries…

EVALUATION
…The Flat Earth Society must not trust
modern society or science in general…

DO IT…
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CONCLUSIONS AND GENERALIZATIONS
SENSITIVITY

Initials __________ What am I reading? ___________________
REFLECTION

MODEL…Pay attention to details which give …Use those images to put the whole scene
insights into people, places, or events…
together…review the facts and non-facts…

EVALUATION
…Make one statement characterizing the
situation…give evidence to support it…

DO IT…

CONCLUSIONS AND GENERALIZATIONS
SENSITIVITY
EXAMPLE…If Native Americans refused to
sign treaties, they were forced off the land…

Initials __________ What am I reading? __________________
REFLECTION

EVALUATION

…Treaties were unfair because tribes gave up …The United States used treaties as legal
a permanent home for consumable goods…
justification for robbing Native Americans…

DO IT…

CONCLUSIONS AND GENERALIZATIONS
SENSITIVITY
EXAMPLE… The newspaper says that the
Old Oven Inn is run by a world-class chef…

Initials __________ What am I reading? __________________
REFLECTION

…The Old Oven Inn is a small café located
in New York City—a very wealthy city…

EVALUATION
…The Old Oven Inn must be very expensive,
and difficult to get a reservation there…

DO IT…
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THEME AND PURPOSE
REFLECTION
MODEL…Ask what is the author is trying to
say, how it was told, and why…

Initials __________ What am I reading? ___________________
EVALUATION
…Decide whether this theme is realistic,
important, fair, and convincing…

MONITORING
…How has the author’s purpose or theme
affected your attitude about this topic..?

DO IT…

THEME AND PURPOSE
REFLECTION
EXAMPLE…This writer blames Mexican
workers for taking U.S. factory jobs…

Initials __________ What am I reading? __________________
EVALUATION
…No doubt Mexicans work harder for less
money, but Americans want cheap goods…

MONITORING
…I was hoping the article would discuss how
American consumers affect foreign labor…

DO IT…

THEME AND PURPOSE
REFLECTION
EXAMPLE…Where the Red Fern Grows
shows how friendship leads to heartbreak...

Initials __________ What am I reading? __________________
EVALUATION

MONITORING

…All pets die, but we still love our time with
them...this is a touching, but realistic story…

…I learned to appreciate my own pets more,
because they do not live as long as people…

DO IT…
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PROMISE Assessment Chart
Metacognitive
Mode
Observation Codes
*Organizational codes
MI—Main idea-detail
SQ—Chronological or
sequential (4.2.7)
CE-Cause-effect (4.2.6)
CC-Compare-contrast
N—Narrative (4.3.2)

Student Names

Text __________________________ Dates __________ to ____________

Prior
Knowledge

Reflection

Overview

Monitoring

Inquiry

Sensitivity

Evaluation

I—Applies
experience, logic,
and text clues to
infer, predict, and
draw conclusions
(4.2.3)

S—Summarizes
text based on
organizational
traits* (4.2.1)

O—Uses
overview to
activate PK and
explore text
structure* (4.2.1)

M—Expresses
moments of
understanding or
misunderstanding
W—Analyzes
word sounds or
structure to find
meaning (4.1.2-4)
X—Explores
word meaning in
context (4.1.6)
RR—Rereads to
identify or clarify
the source of
misunderstanding
I—Tests alternate
interpretations

Q—Questions or
wonders about
past, present, and
future text events

V—Expresses
visual awareness
of setting and
characters (4.3.3)
SY—Shows
sympathy for
emotion, mood,
or motive (4.3.3)
F—Identifies or
elaborates on
examples of style,
craft, figurative
language (4.3.5)
PV—Analyzes or
recasts narrative
point of view

E—Evaluates the
effects, rationale,
or plausibility of
actions, events, or
statements
G—Generalizes
or concludes
from a series of
observations
B—Critiques
author’s bias or
point of view
FN—Examines
and distinguishes
facts from nonfacts in forming
judgments (4.2.6)

C—Connects
knowledge of this
text to other texts
or personal
experiences
(4.2.4)

PP—Elaborates
on the problems,
possibilities,
causes, or effects
of the plot (4.3.2)
T—Reflects on
theme(s) (4.3.2)

AP—Identifies
literary or text
genre as indicator
of author’s
purpose (4.3.1)
RP—Establishes
reading goal and
matches purpose
to text structure
or genre (4.2.2)

CC—Compares,
contrasts, and
reconciles new
information with
prior knowledge
or similar known
sources (4.2.4,
4.2.5, 4.3.4)

1
2
3
4
5
6
7
8
9
10
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Metacognitive
Mode
Observation Codes
*(MI, SQ, CE, CC, N)

Prior
Knowledge
I, C

Reflection

Overview

Monitoring

Inquiry

Sensitivity

Evaluation

S, PP, T

O*, AP, RP

M, W, X,
RR, I

Q, CC

V, SY, F, PV

E, G, B, FN

11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
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MY NOTES
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MY NOTES

• I’m pausing to think about…
Align here, fold, and staple.

PROMISE
BOOKMARK
Name: _____________

• By synthesizing my ideas, I
• Here’s what I think I know
can summarize like this…
about this topic from books and
other sources…
• Here’s what’s new to me…
• I once experienced a situation
• The theme I notice most is…
like this…
• This reminds me of…

Prior

Knowledge

• The main ideas are…

Reflection

MY NOTES

• By studying the cover,
table of contents, and
features, I can tell you that…
• I am reading this because…
• I am sure this text will help
me accomplish my
purpose for reading because…
• As I think about what might
be coming next...

Overview

MY NOTES

• I’ve drawn conclusions,
made generalizations, and
offered judgments about…
• Here’s what I think about
the character or person of…
• Here’s how the writer
makes me feel at the end of
this…

MY NOTES

• This is (not) what I
expected because…

Evaluation

MY NOTES

• I can visualize the character
or setting…
• The characters I sympathize
with the most and least are…
• I can describe the mood of
the piece right now as…

• The author is trying to con• I love how the features
vince me to believe or do…
(headings, photos, charts,
illustrations…) help me
• These facts and non-facts
understand more about…
have convinced me that…
• Compared to similar items
that I’ve read, this one is…

MY NOTES

• I appreciate this example of
word choice, sentence style,
simile, metaphor, symbolism,
hyperbole, understatement,
idiom, irony, foreshadowing…

Sensitivity

• I’m reading to find out…
• I wonder…
• My questions begin with the
words who, what, where, when,

• I’m just not getting this, so
I will try to…

…use context clues, look up
why, how, do, does, did, could, the words, or ask for help.
would, should, might…
• I am comparing and
contrasting this text with…
in order to learn more about…

…reread and rethink the last
few paragraphs or pages.
…keep reading and see if it
makes more sense later.

• These are the questions which
remain unanswered…
…look for other texts which
• I can try other sources like…

Inquiry

are better suited for my experience and purpose.

Monitoring

